Continuous and comprehensive evaluation is an education system newly introduced by Central Board of Secondary Education in India, for middle school (6-10).

Introduction

Continuous and Comprehensive Evaluation was formulated by Ministry of Human Resource Development, Kapil Sibal to decrease the accumulated stress of board exams on the students and to introduce a more uniform and comprehensive pattern in education for the children all over the nation.

CCE helps in improving student’s performance by identifying his/her learning difficulties at regular time intervals right from the beginning of the academic session and employing suitable remedial measures for enhancing their learning performance.

The scheme of continuous and comprehensive evaluation has inbuilt flexibility for schools to plan their own academic schedules as per specified guidelines on CCE.

[edit]New Scheme Of Evaluation

As a part of this new system, student's marks will be replaced by grades which will be evaluated through a series of curricular and extra-curricular evaluations along with academics. The aim is to reduce the workload on students and to improve the overall skill and ability of the student by means of evaluation of other activities. Grades are awarded to students based on work experience skills, dexterity, innovation, steadiness, teamwork, public speaking, behavior, etc. to evaluate and present an overall measure of the student's ability. This helps the students who are not good in academics to show their talent in other fields such as arts, humanities, sports, music, athletics, etc. This is a new term to assess all round development of a child, irrespective of individual differences.

[edit]Marks And Grades

This also has its own demerits; a child with 92 marks will get the same grade as the child with 99 marks and their talents cannot be recognized by anyone else other than their close ones and with this system students find it difficult to study many chapters because of its so called semester system and engages the student mostly in projects than studying. More than 60% of the students were afraid to take board exams. Though this system might have some drawbacks it instills this value that students need to compete with themselves to get a better grade and not with others. The grading system is- 45.5-50.0=A1 40.5-45.4=A2 35.5-40.4=B1 30.5-35.4=B2 25.5-30.4=C1 20.5-25.4=C2 15.5-20.4=D 10.5-15.4=E1 0.0-10.4=E2

What is Continuous and Comprehensive Evaluation?
NOTE: This is not opinion. It's a fact-based summary of the CCE system to be implemented in state board schools.
On September 27 this year, the Tamil Nadu government announced that state board schools would shift to the Continuous and Comprehensive Evaluation (CCE) system, followed by the Central Board of Secondary Education (CBSE) as well as state board schools in Karnataka and Kerala.
The Government Order was issued based on the findings of an expert committee. Not only will the examination pattern be changed, grades will be given instead of marks.

Most parents and students are said to be happy about the change, as it lightens the load on students, but some are worried that the teachers may not be able to cope with the new forms of assessment.

What Does the CCE Involve?
The CCE is an attempt to shift from learning by rote to applying one’s knowledge. The questions in examination paper will not simply be based on information, but on interpretation of concepts. So ‘mugging up’ will not be enough.

Under the CCE, assessment is carried out under two categories – summative (weighted at 60%) and formative (weighted at 40%).

Summative assessment will be conducted at the end of each term, and will be largely performance-based. This is divided into two categories – Scholastic and Co-Scholastic Areas. Scholastic area assessment is based on the student’s knowledge of the portions covered by the syllabus in various subjects. This also includes Physical Education, Yoga, Gymnastics and Folk Arts. Co-Scholastic areas refer to life skills, personality development, participation in programmes like the NSS, Scouts, indigenous sports, clubs, and other individual skills, including performing and visual arts.

Formative assessment is continuous (done throughout the term), and will be based on lateral thinking tests as well as activities such as projects, debates and group discussions. The written tests will fall under Classroom Assessment, and activities under Skill-Based Assessment. There will be six tests for each type, in each subject, and the best four performances will be taken into consideration for the final grade.

Grades are given based on the performance of the students, and so are grade points. Technically, the grade points when multiplied by ten will give an indication of the marks in that area. But this is not always accurate. (See Table 1)

Why Is the CCE Being Adopted?
The Government Order puts down two main reasons for the shift in evaluation system – that the question papers are predictable and don’t test the student’s creativity, and that “fear of failure leads to many tragic consequences”.

The implementation of the grading system instead of marks in the CBSE seems to have been a success. Within months of the first grade-based final results being announced, media reported that there were fewer distress calls to helplines, and no instances of suicide in Class X. There were fewer applications for re-evaluation too, and this was thought to be because someone who got the top grade could have scored anywhere between 81 and 100 percent.

The other reason given for the proposed shift is the inability of the current system to accommodate the student’s learning style or learning capacity.

When Will CCE be implemented?
The implementation of the CCE is planned for classes I to VIII for the academic year 2012-13. For the higher classes – IX and X – it will be implemented in 2013-14. It isn’t clear yet whether Classes XI and XII will be included.

What Are the Concerns?
Most parents and educators are said to be pleased with this idea, because the CCE will take some of the pressure off students. Also, many feel it will help bring students of the state board on par with their counterparts in CBSE, especially after the implementation of the USE, which was largely viewed as lowering the standard of the matriculation syllabus.

However, some are doubtful about the teachers’ capacity to cope with the workload and assessment requirements of the new system. A similar scheme, Comprehensive Internal Assessment, was abandoned in the 1970s, because teachers said they could not handle it. Under this system, students will have to be graded on their performance in debates and a speech, which means the teachers’ skill-sets, will also have to broaden.

TABLES
Table 1: Grades for Scholastic Areas
	MARKS
	GRADE
	GRADE POINT

	SUMMATIVE ASSESSMENT
	FORMATIVE ASSESSMENT
	
	

	55-60
	37-40
	A1
	10

	49-54
	33-36
	A2
	9

	43-48
	29-32
	B1
	8

	37-42
	25-28
	B2
	7

	31-36
	21-24
	C1
	6

	25-30
	17-20
	C2
	5

	19-24
	13-16
	D
	4

	13-18
	9-12
	E1
	-

	12 and below
	8 and below
	E2
	-


Key:    A – Excellent     B – Very good    C – Good    D – Satisfactory    E – Needs improvement

Table 2: Assessment
	FORMATIVE ASSESSMENT
(40%)


	Classroom Assessment:Best four scores out of six 5-mark classroom tests, in each subject
	4 X 5 = 20 marks

	Skill-based Assessment:Best four performances in six activities worth 5 marks each
	4 X 5 = 20 marks


	SUMMATIVE ASSESSMENT
(60% - Graded)


	Areas of Assessment
	Criteria

	Subjects: Math, Science, Social Science, English, Tamil
	Written tests based on knowledge, understanding

	Physical Education, Yoga, Gymnastics, Folk Arts, Gardening
	Involvement, regularity, persistence, team spirit

	Life skills, work experience, personality development, attitude, values, co-curricular activities, unique skills
	Descriptive indicators prescribed by an evaluation committee, and detailed in the Teachers Manual





1 comment - I have been struggling on this... It is been tests after tests, projects... I don’t even remember what else we are doing... And you know what? My daughter is just in Class I! This system might be good...But it just snatches away " Childhood" from a child :( :( though , My kid seems to be doing fine , I am not really sure this is what is needed :( if you implement this say from class IV or VI , it makes much sense...She writes test for 80 marks !!!! Too much pressure on the kids... 
2 comment - Yeah, this system seems to have had several negative reactions since it was implemented in CBSE. It's weird how school syllabi have been dumped down on the one hand, and projects have got extra demanding on the other. Most of my friends spend their evenings doing their children's projects!

Continuous and Comprehensive Evaluation a boon to students- The Hindu – News paper

“I enjoyed making this circuit. My father cut the wires and connected them. Now I know how the bulb lights up this room,” says S. Sadhil, a Class V student of Maharshi Vidya Mandir, demonstrating the model circuit he made for his robotics class.

The Continuous and Comprehensive Evaluation (CCE) system introduced by the Central Board of School Education (CBSE) involves ‘learning by doing', for students to understand concepts better. Worksheets, activity books and group project works are an integral part of the class. But the activities given to lower classes are different from the assignment and projects handed out to higher classes.

“For primary sections the activities are closer to concepts taught in class. For instance we ask students to cut, colour and paste images of planets on a chart paper after they are taught about the solar system. But for higher classes the project work is relatively harder and involves application of concepts,” says Padmini Sriram, Principal, Hindu Senior Secondary School.

Planning activities for lower classes is more interesting, say teachers.

“Teachers have a brainstorming session every week to come up with simple ideas that would appeal to students. Since there is no standard activity pattern prescribed by the CBSE, we try to make it as innovative as possible,” says R. Maheswari, head of the primary section, Maharshi Vidya Mandir.

Schools say that some students struggle a little even with simple activities such as colouring and marking places in a map. In such cases the parent is called and briefed on how they can help the student.

While parents play a key role in the learning process of their child, sometimes it adds on to their routine. “Students are evaluated on a daily basis and this helps them learn their daily lessons.

On the other hand, it is taxing particularly for working parents like me. I have to spend a lot of time with my son everyday to complete the assignment and prepare him for tests conducted almost everyday,” says Sumathi Sivakumar, parent of a Class III student.

The daily activities and project work also add to their work.

“Projects such as making models of compass or traffic signal is beyond a Class III student's ability. Often, parents end up making these models, and children do not learn anything in the process. Most often it merely becomes a competition among parents to make a better model,” she says. Some parents also end up just copying from the internet and the children learn little in the process from them about the models, she adds.

CO-SCHOLASTIC AREAS

Besides the scholastic areas and activities that are assessed in the CCE system, grading co-scholastic areas such as life skills (social skills, thinking skills), attitudes towards teachers, schoolmates and their value systems are core to the CCE system. It is much easier to assess these qualities among younger students, says Ms. Maheswari.

“A student of a lower class once stood up and asked his teacher to be less loud. Similarly younger children are more vocal and tell us if they are not comfortable working in groups. As a result, it is easier to evaluate them as they do not conceal their emotions and opinions,” she says

CONTINUOUS AND COMPREHENSIVE EVALUATION-Article

< [[Media: School education is the necessary foundation for strengthening human resources that has been deemed central for the National development. Since the time of our independence, many committees and commissions persistently emphasized upon the free and compulsory education in our country. Among various measures that have been adopted to expand the provisions for realizing the goal of Universalizing elementary education, the National Policy of Education had made several recommendations to improve the quality of school education. The recommendations include the child-centered approach improvement in the quality of education through reforms in the context and the process of education, school facilities, additional teachers, laying down minimum levels of learning, and emphasis upon continuous and comprehensive evaluation. This paper examines the concept of continuous and comprehensive evaluation, its need and importance, role of teachers and its implementation in schools with an empirical support.
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Recommendations of National Curriculum for Elementary and Secondary Education in Reforming Evaluation Practices
The continuous and comprehensive evaluation was initiated based on the recommendations to reform evaluation practices in school education by National curriculum for elementary and secondary education – a framework (1988). Therefore it is desirable to examine the view points presented in he framework with respect to evaluation. The framework emphasizes the following.

1. Defining minimum levels of learning at all stages of education while evaluating the attainment of children

2. Attaining mastery level in al competencies.

3. Broadening the scope of learners’ assessment by way of including the assessment of psychomotor skills and socio-emotional attributes.

4. Aiming at qualitative improvement in education through valuation.

5. Using grades instead of marks

6. As feedback mechanism for the benefit of teachers, learners and parents providing timely corrective measures for improving attainment level of students.

7. Using various tools, techniques and modes of evaluation such as paper, pencil test, oral testing, observation schedules, rating scales, interviews and anecdotal records, individual and group evaluation methods at different stages. Maintain comprehensive student portfolios based on observational and situational tests.

8. Reducing undue emphasis on paper pencil tests in evaluation process.

9. Using more and more informal means of testing to reduce the anxiety and fear of the examinees.

10. Laying more stress on informal and child friendly methods of testing.

11. Recording of evidences regarding psychomotor skills related to co-scholastic areas such as work experience, art education and physical education.

12. Preparing a profile of the growth and development of every learner.

13. Every school may do planning of a detailed scheme of evaluation in view of the minimum learning outcomes coupled with content.

14. Evaluation of the key qualities like regularity and punctuality, cleanliness, self-control, sense of duty, desire to serve, responsibility, fraternity, democratic attitude and sense of obligation to environmental protection.

15. Participatory and humane evaluation.

16. Continuity of evaluation through periodical assessment of learning to be utilized for diagnosing the areas of difficulty and arranging remedial instruction.

17. Demystification of evaluation process for making it transparent by taking parents and community into confidence.

18. Communication of the evaluation outcomes in a positive manner.

19. Developing competence for self-evaluation keeping in view the maturity level of children.

Concept of Continuous and Comprehensive Evaluation Evaluation is a process of determining the extent to which the objectives are achieved. It is not only concerned with the appraisal of achievement, but also with its improvement. As testing evaluation is also concerned with identification of learning experiences and educative environment to produce changes in the learner’s behaviour. It involves information gathering, information processing, judgment forming, and decision-making. In recent years, there has been a growing concern for improving the quality of achievement of all students at elementary level. In this context the NPE, 1986 recommended that minimum levels of learning (MLL) be laid down at each stage of primary education, and that steps be undertaken to ensure that all students achieve these minimum levels of learning. As a follow-up, the MLL for each subject form class 1 to v were stated in terms of competencies. Each competence constitutes an expected performance target that lends itself to criterion testing which is continuous and competency based. It becomes essential for the teachers to adopt a scheme of continuous evaluation that helps in confirming whether or not he learners have mastered the competencies or not. A competency also becomes a criterion to organize teaching-learning process, and at the same time to assess the students. It is a very well known fact that usually evaluation is done to measure the knowledge and understanding outcomes. The evaluation of skills and higher mental abilities are neglected to a great extent. The evaluation of non- cognitive aspects like attitudes, appreciation, interests, personal and social qualities of students are seldom carried out. The report of Minimum levels of learning and the national curriculum frame work of school education have specified certain personal and social qualities that need to be developed in children. They stress the point that the evaluation should be comprehensive in nature, where in all learning experiences pertaining to scholastic, co-scholastic and personal and social qualities are assessed. The comprehensive evaluation should involve the summative assessment of cognitive abilities, as well as the assessment of health habits, work habits, cleanliness, cooperation, and other social and personal qualities through simple and manageable means of tools. The comprehensive evaluation not only helps in checking all the standards of performance in both scholastic and co-scholastic areas, but also in decision making regarding various aspects of teaching-learning process, promoting the students, increasing quality, efficiency, and accountability. Continuous and comprehensive evaluation necessitates the use of multiple evaluation techniques and tools in addition to certain conventional ones. This is required because different specific areas of pupil growth need different types of evaluation through certain techniques. The teacher has to select the most appropriate technique for a situation and develop the necessary tools for the same, and decide upon the periodicity and timing of evaluation. Scenario of evaluation practices in schools Certain empirical studies conducted at Regional level in schools (Rao Manjula, 1998; 2001; 2002) and other studies reported reveal the following:

· Evaluation practices carried out in schools are still conventional in their nature and purposes.

· Continuous assessment in not followed systematically in those schools where teachers are trained in in-service programmes.

· Competencies are not assessed through planned procedures of evaluation.

· Assessment of wrong things or the same range of things too often is carried out. One doesn’t get a fair and realistic picture of what students have actually mastered.

· Undue reliance on recall is found, rather than enabling the students to transfer and apply what they have learnt to different concepts and problems.

· Formative feedback is not provided. Learning difficulties are not identified.

· The personal and social qualities are totally ignored due to lack of awareness of what to be evaluated and how to evaluate.

· Remedial instruction is not provided.

Some of the tensions and constraints influencing teachers’ evaluation practices are i) lack of knowledge and skills related to evaluation ii) lack of facilities and time iii) expectations of the Head teachers and the colleagues to complete the syllabus in time iv) the social requirement of information and v) external accountability. Furthermore, the in-service programmes planned for the teachers have inadequate inputs in evaluation and do not create avenues for practical exercises during the training sessions. Implementation of continuous and comprehensive evaluation The role of continuous and comprehensive evaluation becomes very important when our aim is to improve learners’ quality in the cognitive as well as in the non-cognitive domains. It would be reasonable to regard continuous assessment in the context of school as a continuous updating of teachers judgments about learners that permit cumulative judgments about their performance to be made. Some important points to be considered for implementing continuous and comprehensive evaluation are:

· Careful examination of the course, and specification of competencies to be attained by the learners in terms of knowledge, understanding, application (analysis, synthesis, evaluation for higher grades) and skill performance.

· Knowledge and ability to construct assessment tools that are criterion based appropriate for assessing the competencies.

· Careful planning of the competency based teaching procedures. There should be congruence between teaching and assessment without which assessment would become distorted.

· Comprehensive evaluation of competencies as well as personality traits and attitudes.

· The maintenance of records.

· Requirement of knowledge and skills of evaluation, commitment, and assistance to provide remedial teaching on part of the teacher.

Tools and techniques of evaluation
Evaluation of Scholastic areas
	Area
	Technique
	Tool
	Periodicity
	Reporting

	All the school Subjects
	Oral test

Written test Project work Practical activities Maintenance of Portfolios
	Oral questions

Class work Question paper Unit test Assignments Diagnostic test
	Every day after completing a competency or group of competencies

Monthly class test Unit test Terminal test
	Using direct or Indirectgrades
	


Evaluation of co-scholastic areas and Personal and social qualities
	Area
	Technique
	Tool
	Periodicity
	Reporting

	Health
	Medical checkup for physical growth
	Norms of fitness used by Doctor
	Once in a year
	Health status

	Physical Education
	Observation of activities
	Rating scale
	As per time table
	Direct Grading

	Work Experience & Art Education
	Observation at work and activities Maintenance of Portfolios
	Rating Scale
	As per timetable
	Direct Grading

	Social and Personal qualities

-Cleanliness -Obedience -Discipline -Co-operation -Regularity -Punctuality -Protecting environment -Truthfulness -Patriotism -Responsibility
	Observation, Interview and Self reporting techniques (students’ diary)
	Rating scale, Checklist and Anecdotal Records
	Day to day observations by the teachers by determining criteria for each trait
	Direct Grading (once in every month)


How Does Continuous and Comprehensive Evaluation Help a Classroom Teacher?
In sum, the continuous and comprehensive evaluation helps a classroom teacher in the following ways.

· To identify learning difficulties in mastering certain competencies and the intensity of such learning difficulties.

· To improve students’ learning through diagnosis of their performance.

· To plan appropriate remedial measures to enable he students who have learning difficulties in mastering the competency.

· To improve or alter instructional strategies to enhance the quality of teaching.

· To decide upon the selecting of various media and materials as a supportive system in mastering the competencies.

· To strengthen evaluation procedure itself.

Some Empirical Studies
In view of the existing evaluation practices prevalent in schools and based on the recommendations of NPE followed by he National curriculum framework for school education, it was considered necessary to develop a scheme of evaluation in order to improve the evaluation system. A school Based Evaluation scheme was conceived at implementing the idea of continuous and comprehensive evaluation in school situation by the unit of Department of Educational Evaluation and measurement, NCERT in Demonstration Multipurpose Schools of all RIEs in 2001. The project aimed at developing students’ achievement through continuous assessment, diagnosis and remediation, assessment in co-scholastic areas and personal and social qualities. Monitoring and supervision was another important component of the scheme that aimed at effective implementation of the scheme as well as for providing timely interventions for its smooth functioning. The head teacher and the teachers were expected to assume more responsibility and power to take initiatives to improve evaluation. The scheme also aimed at the involvement of parents in improvement of learners’ progress in both scholastic and co-scholastic areas. The scheme had a positive impact on learners, especially in improvement of personal and social qualities. The teachers were found to have improved their evaluation competencies. The teachers of DMS, RIE are continuing the scheme even though the project is completed, which is an indicator of successful impact of the evaluation scheme on parents, teachers and students. Conclusion If we wish to discover the truth about an educational system, we must look into its evaluation procedures. Examinations in their present form are not the real measure of students’ potential because they cover only a small fraction of the course content . They do not cover all the evaluation of all abilities. Nor do they provide for the application of multiple evaluation techniques which can assess the cognitive as well as the non-cognitive abilities of learners. Continuous and Comprehensive evaluation facilitates students’ effective learning as well as their all round development of personality with its multiple evaluation tools and techniques and corrective measures. It is utmost important to make continuous and comprehensive evaluation as an integral part of teaching and learning process to promote standards of school education.
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